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ABSTBACT 

Described is the Transitional Classes Program for 
emotionally disturbed children 7-17 years old. It is explained that 
individual or small group sessions based on individueuLized programs 
are conducted daily to improve reading and math skills. Program 
evaluation findings are reported, including an improvement in six 
specified reading and six math objectives for students who 
participated for the entire year, and a mastery of nearly 100X of the 
instructional objectives students were taught. Appended are tables 
vith student performance data from the Bandom House Criterion Beading 
Test and the American Guidance Associates Key Matji Test. (CL) 
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Chapter I. The Program 



The Transitional Glasses Program provided supplementary instructional 
services to children who are enrolled in the tax-based p2X)gram, "Special 
Glasses for the Emotionally Handicapped/' A total of 306 Title I eligible 
pupils passed through the register of the Transitional Glasses Program during 
the 1975-1976 academic year. The age range of the pupils was approximately 
7 to 17 yesurs. The program was housed in nine sites 1 including two iresidential 
facilities for adolescent boys and girls. 

The Transitional Glasses Program provided remedial reading and math 
instruction to all children who participated in the "Special Classes for ' 
Emotionally Handicapped" progrsun. At each site the Title I teacher and an 
aide worked with the cMLldren, usually in small groups of 2 or 3, to provide 
an intensive and closely articulated reading and math program with that provided 
by special class teachers. Each reading and/or math instructional session 
lasted approximately 30-^5 minutes daily in a separate room that was contiguous 
with the special classrooms • 

The actual instructional services that were provided to the pupils 
consisted of a number of aspects. First, diagnostic information was obtained 
for each pupil from a variety of sources, including past records and a work- 
up that was developed "by each teacher. On the basis of the diagnostic informa- 
tion a written contract was structured for every pupil. The contract specified 
the daily activities for each pupil. The contracts also served as the basis 
for a token reinforcement system which was implemented hy the teachers to 
serve two purposes: to improve pupils' behavior and to improve pupils' academic 
performance. In the token reinforcement system, points were awarded for the 
successful completion of a task as well as for appropriate behavior during the 
task. 
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The second major aspect of the instructional program consisted of the 
wide array of instructional materials that were employed to facilitate the 
pupils' learning experience. Many of the materials were made the teachers 
and were used to supplement the commercially avallahle materials. Detailed 
specimens of the pupils' work products were retained In their files and 
constituted an in-depth record of the children's growth during the year. 
These work specimens not only enable the teacher to plan more effective programs 
for the child, they also serve as Important information on which to base 
an evaluation of each pupils' succeiss which, when aggregated across all 
pupils, provides additional insights into the overall program effectiveness. 

The third major aspect of the instructional program centers around the 
inputs of the supportive members of the professional team. Specifically, 
weekly meetings were held with psychologists, social workers, guidance counsellors, 
and/or psychiatrists who were familiar with the children. These sessions were 
especially relevant for case conferencing of pupils' who resided at a state 
hospital for emotionally disturbed children where the hospital personnel 
were more iatlmately acquainted with the out-of -school behavior of the pupils 
than were the public school teachers. Information gleaned from these weekly 
sessions was used to structure behavioral management objectives for pupils 
as well as instructional objectives and procedures for their implementation. 

The Transitional Glasses Program was supeinrlsed the supervisor of the 
Division of Special Education and Pupil Personnel Services Alternative Prograjus 
and the Acting Supervisor, Classes for the Emotionally Handicapped. In addition, 
one teacher-trainer was employed to assist the Title I teachers in developing 
individual reading and math remediation plans. The teacher trainer visited - 
each school site approximately once every second week, although this schedule- - 
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varied depending on the particular needs of a site at a given time. 

An additional aspect of the Title I program was the fact that the 

Instructional remediation that was provided to the pupils enabled some of them 

to he mainstreeuned into regular classes for a portion of the school day. V/h^an 

malnstreajning was done, the three teachers at each site, including the 

Title I teacher would consult with a receptive regular class teacher and the 

school principal about the child's academic and behavioral status and the 

possibilities that he could benefit from regulatr class placement. Although 

mainstreamlng was not "the primary function of the Title I program, the fact that 

it served to facilitate this process represented an educationally sound by*- 
product. 

Chapter II. Evaluative Procedures 
As indicated in the evaluation design for the Transitional Glasses Program, 
three evaluation objectives were set forth. These were: 

1. To determine if, as a result of participation in the program, 70 
percent of the pupils mastered at least six instructional objectives in 
both reading and mathematics which prior to the program they did not 
master. 

2. To determine as. a result of participation in the program the extent 
to which pupils demonstrate mastery of instructional objectives. 

3. To determine the extent to which the program, as actually carried out, 
coincided with the program as described in the Project Proposal. 

• The t/aluative Instrments employed to obtain data for the evaluation 
objectives included the Random House Criterion Reading Test and the American 
Guidance Associates Key Math Test. All pupils who participated in the 
Title I Transitional Glasses Program were scheduled to be pretested and posttesced. 
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As will "be indicated in detail in the following chapter, there was one 
major limitation to tte evaluation procedures and the accompanying statistical 
analyses* By definition, the population served "ty the Transitional Glasses 
Program was transient. That is, the original conceptualization of the program 
was to provide a transitional educational program for seriously emotionally 
disturbed children. As a result, some children did not attend the program 
long enough to be pre- cr posttested. Other children who were in attendance 
long enough to be tested were not in attendance long enough to be posttested, 
or else left the program abruptly without etny advance notice to the staff. 
Still other children were enrolled in the program for a few months and there 
simply was not enough time to teach them the required six reading and six 
math objectives.. As will be indicated, some children attended the program 
for two months or less while others attended for the full academic year. Clearly 
the same standards for evaluation cannot be maintained for these two gix)ups 
of children • Consequently, the data in the following section will be presented 
separately for children who attended the program for varying amounts of time. 
The evaluator, the program liason officer and the project director all agreed 
that such a presentation of data represented the most vauLld portrayal of the 
program's effectiveness. 

Pretest data were collected at the time of the pupil's Initial entry 
in the program. The number of children at the time of their entry were as follows 5 

oepteraber-October 172, November-December 58, January -February ^3, Maxch- 

April 33. 

Of the 306 children who participated in this program, 35 were not tested 
because they enrolled for an insufficient amount of time. As an example, eight 
pupils as the Atlantic residential center were enrolled in the program for 
only one day. 
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Chapter IIIi Findings 
Resiats for the Transitional Classes Program are sumnarlzed In accordance 

with the evaluation objectives. The first evaluation objective was to determine 

If » as a result of participation In the program, 70^ of the pupils master at leaist 

six Instructional objectives In both reading and math which prior to the program 

they did not master. According to the evaluation design, this objective was to 

be examined separately for each, objective of instruction as per the SED classification 

system. A tabular presentation of these data appear on pages 7 &nd 8, for reading 

and math separately. 

Although a perusal of the data on pages 7 and 8 will Indicate that the 
pupils performed quite well on the objectives, the data can only be interpreted 
properly in relation to the following Information. First, not all pupils were 
administered all instructional objectives. Consequently, the pretest mastery 
percentages are only for those children who were tested on the objective. Second, 
the posttest masteiy percentages axe best interpreted against a baseline of 97^ 
mastery when aggregated across all instructional objectives. More simply put, 
760 reading objectives were taught to 27^ pupils. Of the 76O reading objectives, 
736 were passed on i)0sttesting. Similar data occurred for math. 

A final word is in order regarding the number of instructional objectiveis (76O) 
that were taught to the pupils during the school year. When we consider that the 
evaluation program required six reading and six math objectives to be achieved 
by each of the JO6 pupils who paissed through the program, then 1,836 reading and 
1,836 math objectives should have been taught (306 X 6 for both reading and math). 
Obviously, this number of objectives was not taught. The reason for this is 
straightforward. Only 25% of the pupils attended the program for a full year 
which was defined as seven or more months participation ^ On the other hand, 3J% 
of the pupils attended for two months or less. The problem of puiplls* non- 
participation in the pirogram was especially aggravated at the two residential 
facilities for adolescent boys and girls. At these centers, 1^ children appeared 
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on the rooters, yet only 5 pupils attended for the entire year. In contrast, 6? 
pupils (^75?) attended two months or less. Clearly, pupils who attended the program 
for two months or less were not going to "be taught tiix reading and six math 
objectives. In point of fact, the 1^ pupils in the two residential facilities 
were taught a total of 82 reading objectives and 302 math objectives. On a more 
positive note, these pupils failed only 3 reading and 2 math objectivcG on posttesting. 
Thus, the overall picture that emergen from these data is that children who 
participated in the program for an entire year. did achieve the stated objectives of 
70;;^ passing in both reading and math. Equally obvious was the fact that those 
who participated less than one full year did not achieve these objectives. A more 
precise distribution of theoe data appear below, presented by two month intervals 
of attendance in tlie program. 

Table 1 

Percent of Pupils Passing Reading and 
Hath pbjoctivca in Relation to Amount 
of Time in Attendance 



Honthr, in program Percent Pacsing Percent Passing 

Reading Posttest Math Poi:;ttest 
3ix Objectives Sl>: Objectives 



0-?. 0,1 o;^ 

3-4 6 ?. 

5-6 36. . 60 

7-8 71 92 

On the "banio of thoriO data, tho evalaatoi\-^ concluded that the first evaluation 
obJooClve war> sat Inf act orally achieved. 

Tho ^fiCoM cvalUt?.tion objoctive \ja.s to delGriiiino tho extent to v:hich pupils 
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Percentage of Pupils Demonstrating Mastery of Each Instructional Objective During 

Pretesting and Posttesting 
(Reading) 



Objective Pretest Posttest Objective Pretest Posttest 

Mastery Mastery Mastery Mastery 

9 



Letter recognition 






structure 


(ML 


Q2S6 


InitiaJ. consonants 


61 


95 


Classifying 


73 


100 


Final consonants 


55 


98 


Inferences 


81 


100 


Consonant blends 


26 


97 


Facts and 


68 


100 


Vowels i single lettace 


46 


100 


details 






Vowels t more than one 


46 


100 


Main ideas 


72 


100 


letter 
Compound words 


88 


100 


Picture clues 


^9 


97 


Contractions 


80 


100 


Seq.uence 


80 


100 


Endings 


88 


100 


Author's 
piin>ose 


56 


100 


Prefixes 1 suffixes 


86 


100 








Prepositions, phrases 


89 


100 
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Percentage of Puplle Demonstrating Mastery of Each Instructional Objective During ' 

Pretesting and Fosttestlng 
(Math) 



Objective Pretest Posttest Objective Pretest Posttest 

Mastery Mastery Mastery Mastery 



Pre-operatlonal 






Regions, planes 


81J6 


96!« 


concepts 








82 


IDO 






Polygons 


Fractions 


63 


100 






99 




English system 


77 


Decimals 


93 


100 






100 




Temperature 


91 


Addition 


67 


100 




82. 










Monetaay system 


100 


Subtraction 


74 


100 




78 


98 








Time and date 


Multiplication 


73 


100 


Empty sets 


78 


100 






Division 


88 


98 




89 










Analysis of 


100 


Operations and 


67 


100 


problems 






relations 












Numeration systems 


89 


100 








Estimation 1 rounding 


80 


100 
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demonstrate masterj" of instructional objectives^ The analyses of this objective 
appear in Tables B through S, to conform to the tables that were specified in 
the evalxiation design. Table A was not applicable to the present data since 
every pupil- who did not master an objective on the pretest did have posttest 
data available. 

" ?hcr^econdT)hase^f-i7hc^econd-^bjective^con^ 



vjho mastered the instructional objectives prior to instruction. Here > the- data 
are presented in Table Bl sind B2 to correspond to the reading and math objectives. 
Although it can been seen below in tables Bl and B2 that a substantial nimber of 
pupiln (I&/0) achieved more than 75/^ of the objectives during pretesting, this 
nmber is somewhat inflated loiy the data from the two residential facilities where 
30?o of the children passed more than 75^ of the objectives on pretest* Judging '-^ 
fron a visual analysis of the Class Evaluation Record , the evaluator believes this 

was an artifact of the teachern' styles of test administration. Many children 
who passed a number of items had their test terminated as soon as they failed 
the firct objective. Since many of these sstme children liad veiy spotty attendance 
records, they never had the opportunity to complete additional test items; consequent- 
ly there is a skeued distribution in relation to the number of items attempted and 
the number passed. The exact distributions appear loelow 

Table 31 Table 32 

Distribution of Pupil Mastery of Distribution of Pupil ilastery 

Instructional Objectives Prior to of Instructional Objectives Prior 

Instruction (Readir^g) to Instruction (liath) 



Percentage of Iiu5teiy li >o Percent Ilastery K W 

76?5-100;5 50 38 76-100.1; 56 20 

51 -75/- 121 Wi. 51.755- 96 35 

26 -50:0 77 29 26 -50;i 35 31 

0 -25; S 26 9 0 -25.2 37 14 
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analysis. For example, a pupil who was administered only one objective on 
pretesting could have received a fscore of 0^ or lOOpS simply on the Isasis of his 
response to a single item. In the evaluator's judgment, a more appropriate 
statistical analysis would have been to covary the number of pretest items to 
wliich a child responded. 

Another way to examine the data from the Transitional Glasses Program is 

H;o-study-the-di3tri-but-ion-af--ma8tery-by-instructional-objective_as_^ 

instruction. These data, which appear in Tables Gl and G2, are somewhat similar 
to the data which were presented in Tables 2 and 3, except that it provides the 
additional data regarding the raw frequencies representing the ratio of pupils 
achieving meistery relative to the number of pupils who attempted mastery. 
The relevant data for these Tables appear on pages 11 and 12. 

The reader will immediately notice that only l8l pupils are listed as passing 
between 0 and E objective.-, on reading objectives. This figure, which must be 
considered in relation to the 271 who actually were present for testing, is 
depressed by 90. The 90 pupils do not appear on the table because they never 
were administered any reading objectives for test purposes, consequently they 
could not demonstrate mastery. 88 of the 90 pupils who were not administered 
reading objectives attended one of the two residential facilities for adolescent 
pupils. The remaiilng two attended elementary of junior high schools. 



Table Dl 



Table D2 



Distribution of lJumber of Instructional 
Objectives Mastered After Instruction 
(Reading) 



Distribution of Number of Instructional 
Objectives Mastered After Instruction 
(Math) 



Number mastered 



,7 pupils 



•Jt pupils 



iiumber Ilastered # pupils 



pupils 



None 
1-2 

3-^ 
5-6 
7-8 
9-10 



10 

9^ 

53 
16 

7 




None 

I- 2 

5-6 

7-B 
9-10 

II- 12 



8 
90 
58 

39 

10 



35 
23 
16 

15 
h 



11-12 
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Table CI 

Distribution of Pupil Mastery by Instructional Objectives as a Result of Instruction 

(Reading) 



Objective Ration of # pupils achieving mastery Percent of 

# pupils attempting mastery Mastery 



Letter recognition 118/119 99^ 

Initial consonants 98 

Pinal consonants 4^A5 98 

Consonant blends 38/39 97 

Vowels t Single letters W^3 100 

Vowels J More than one letter 38/38 100 

Compound words 6/6 100 

Contractions l/l 100 

Endings 100 

Prefixes, suffixes 7/7 100 

Prepositions, phrases lOQ--^ 

Sentence structure 22/2^ 98 \ 

Classifying lO/lO 100 

Inferences, cause effect 9/9 100 

Fiicts and details 9/9 100 

Main Ideas 9/9 1*^0 

Picture clues 3'*/35 99 

Sequence 7/7 100 

Author's sequence 3/3 100 
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Table C2 

Dlstrltwtion of Pupil Mastery by Instructional Objectives as a Result of Instruction 

(Math) 



Objective 



Hatio of # pupils achieving 
Mastery 



Percent of 
Mastery 



Pre-operational concepts 

Fractions 

Decimals 

Addition! Concepts and skills 

Subtraction 

Multiplication 

Division 

Operations and relations 

Numeration systems 

Estimation, rounding 

Regions I plemes 

Polygons 

Eaiglish system 

Temperature 

Monetary system 

Time and date 

Empty sets 

Analysis of problems 



# pupils attempting 



Mastery 



113/115 
51/51 
9/9 
71/71 

27/29 
55/55 
12/12 
25/25 
9/11 
15/15 
18/19 

12/12 
10/11 

15/15 
2/2 



9S% 
100 
100 
100 
100 
100 

93 
100 
100 
100 

82 
100 

95 
100 
100 

91 

100 
100 
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The final tabular presentation of the data appear in tables El and E2 
in which the distribution of percentage of pupils achieving various levels of 
mastery are presented. It is immediately apparent that virtually all pupils 
who attempted objectives, achieved them. Recall that only 24 reading and eight 
math objectives were not successfully achieved. Also, a single pupil failed 
more-Jthan~jtwo--inctructlonal-~objectiveS',--^w-irt 

The precise data appear below, uotice that the children who scored 0-10/S were 

the onec who were taught less than three objectives. 

Table 21 Table E2 

Distribution of Percentage of Iiipils Distribution of Percentage of Pupils 

Achieving Various Levels of Mastery Achieving Various Levels of Mastery 

of Instructional Objectives (Reading) of Instructional Objectives (tiath) 



Percent Mastery ii pupils 



90-100>j 160 9'+>o 

80-90 6 3 

10-20 1.0 

0-10 3 



Percent Mastery N % pupils 



90-100:^ 2^9 ■ 99 

80-90 3 .5 

0-10 3 •5 



The third and final evaluation objective was to deteimine the extent to 
which the pro^r?.?n object i.ve^^ were actually carried out. On the basis of site 
visits to t>ie v;\rious nites vrhero the program vras delivered, the evaluator can 
safely conclude that the program vfar. carried out exactly a;3 it was indicated in 
the proposal. Tlii;; i.i hardly Giirpri.':ing rAncc this program has been in operation 
for several yoar^ and ha.3 been admirAr^tercd by the same personnel throughout the 
life of the program. Also, there l^as bcion ^reat consistency in the teaching staff. 
Every item ritipulated in the propo.^al was executed. A3 exaTiples, .small group 
instruction \jb.z conducted, token reitiforcement j;ystcms were adopted very 
successfully. Materials irore availablo throughout the year. The teacher-trainer 
conducted hor training seccion.!. Jeekly clinical meetir^'i.'^ were held. Furthermore, 
when one con::iders that the population of children ser'/ed by thic px'Ogram is 
L'et*usly diriturbfid, the fact tliat rtilatively few behiavior problems occurred at 
the end of the year is testimonial to the acldovemer.t of the teaching staff. 



An additional concern to this evaluation was the extent to which 
recoHuiendations from the prevlo\is year's evaluations weire Implenented. 
Since «ost of the prior year's recommendations required additional 
expendituTOs they were not implemented in this program. For example i 
an additional teacher trainer was not hired. Instead, the program operated 
with one teacher trainer. Similarly, an additional counsellor was not hired. 

-However— some-of~the-centers-did-have-availableMiO-^ — 

able to provide consulting assistance in hehavior management techniques, per 
the previous evaluator's recommendation. 

Finally, the present evaluator did not detect any discrepeuicies, much less 
serious discrepancies, from the proposed activities specified in the proposal. 
The one dlfficxaty that did occur, but which was not directly stated in the 
proposal, concerns the testing itself. Approximately 12% of the total time during 
the school year was devoted to testing pupils, according to the teachers. In 
the evaluator' s Judgment, this is an exceptionally high percentage of time since it 
reduces the tine f^pent on remedia^tion activities* 

Chapter IV. Summary of Major Findings, 
Conclusions, and Recommendations 

Basically, thd program achieved the objective of having 70% of the pupils 
master 6 reading and 6 math objectives. This was ^achievvA-by the pupils whe 
attended for a full year. Those pupils who attended less than the full year, 
achieved correspondingly fewer objectives. 

The evaluator' s recommendations are as follows t 

1. The program is excellent and should be continued. The reasons for this 
recommendation are simple. A popiilation of seriously disturbed children Is 
receiving academic assistance from which it la benefitting. In addition. 
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the chlldxw are xeceivlng the socializing experiences of a structured educational 
program. Both of these experiences azre crucial to the pupils* development. 

2. Testing should be reduced in time» if possible. As was previously 
stated 9 the testing portion of the program consumed approximately 12% of 
the total school time. This is an extremely large part of the program and cotad 

probably be reduced. Six reading and six math objectives may be too many to 

require of this population of children. 

3« — The- number of . ^objectives~to~be achieved-by- the "pupils ~ 

proportional to the number of months the pupils attend the program. Since 

this program serves a transient populationt children who attend for less than a full 

year should be required to mast^ fewer objectives. 

4. An additional teacher trainer should be hired. This wotild greatly facilitate 
achieving the programme goals. The one teacher trainer who was available this 
year performed very well. However, it was difficult for her to visit all nine 
sites at a moment's notice, especially since the sites were spz^ad over the 
entire city. 

In sum, this is an excellent program. 
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TRANSITIONAL CLASSES PROGRAM 

AT^«,«A«m ^ Function N0.O9-69602 

ABSTRACT 

The Transitional Classes Program is designed for emotionally disturbed 
youngstew Ijetween the ages of approximately 7 and 1? years • The program 
focuses on improiing reading and math skills Ify providing the pupils with daily 
instructional sessions lasting approximately 30 "to ^5 minutes. Children are 
taught either individually or in groups of~2 or 3* Each cfflTdTias~an 
indlvlduali25ed program tailored to his needs i and a wrlteen contract is kept 
which specifies the daily activities that each pupil is expected to achieve. 
A token reinforcement system is employed whereby children are zrewarded with 
points for successful performance on their assigned tasks. 

This program is remaifcably successful in improving the academic skills 
of a population of seriously disturbed youngsters. Children who participated 
in the program for the entire year Improved in six reading and six math 
objectives. However, many children attended for a very brief period of time 
and their achievement gains were somewhat lower© The post-instruction 
performance of the children in both reading and math indicated that they 
mastered almost 100^ of the Instructional objectives that they were taught. 
Of course f there was variability here and not all objectives were mastered at 
a 100^ level of proficiency. 

The success of this program can be attributed to a number of factors, 
including the ongoing leadership provided over the years by the program^s 
administrators, the close working riBlationship maintained between the Title I 
teachers and the tax levy teachers, and the weekly clinical sessions in which 
the problems of the children are discussed and ways to overcome these 
problems are suggested and implemented. - - 

Overall, this is a very effective program that accomplishes a great deal 
for children in serious academic; need. 
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13. Criterion Referenced Test CRD Results, 

In the table belou, enter the requested infomation about criterion referenced test results 
used to evaluate the effectiveness of progras In reading and Dathenatics; particularly for those 
of less than'60 hours duration. Use the Instructional Kastery codes appended to this forn 

for those skills which the program attempted to inprove.' Please provide data for each test 
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13. Criterion Referenced Test CRD Results. 

In the table below, enter the requested Infomation about criterion referenced test results 
used to evaluate the effectiveness of programs in reading and mathematics; particularly for those 
of less than '60 hours duration. Use the Instructional Hastery codes appended to this form 
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13. Criterion Referenced Test CRD Results. 



In the table belov, enter the requested infonaatlon about criterion referenced test results 
used to evaluate the effectiveness of programs In reading and mathematics; particularly lor those 
of less than -60 hours duration. Use the Instructional ^stery codes appended to this form 

for those skills which the program attempted to Improve.- Please provide data for each test 
used and each level tested. Use additional sheets if necessary. 
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13. Criterion Referenced Test CRD Results, 



In the table below, enter the requested information about criterion referenced test results 
used to evaluate the effectiveness of programs in reading and mathematics; particularly for those 
of less than 60 hours duratloa. Use the Instructional Mastery codes appended to this form 

for those skills which the program attempted to improve,- Please provide data for each test 
used and each level tested, Use additional sheets if necessary, 
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Criterion Referenced Test CRl) Results. 



In the table belov, enter the requested Infomation about criterion referenced test results 
used to evaluate the effectiveness of programs in reading and nathenatics; particularly for those 
of less than' 60 hours duration. Use the Instructional Kastery codes appended to this form 

for those sMUs vhlch the program attempted to improve.' Please provide data for each test 
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13, Criterion Referenced Test CRDResults, 



In the table belov, enter the requested Information about criterion referenced test results 
used to evaluate "the effectiveness of programs in reading and mathematics; particularly for those 
of less than 60 hours duration, Use the Instructional Mastery codes appended to this form 

for those skills which the program attempted to Improve/ Please provide data for each test 
used and each level tested. Use additional sheets If necessary. 
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13* Criterion Referenced Test CRD Results, 

In the table belov, enter the requested information about criterion referenced test results 
used to evaluate the effectiveness of programs In reading and mathematics ; particularly for those 
of less than'60 hours duration/ Use the Instructional Mastery codes appended to this form 

for those skills vhlch the program attempted to Improve. Please provide data for each test 
used and each level tested. Use additional sheets if necessary. 



Component 
Code 


Instruc- . 
tional 

Mastery 
Code 


' ■ W 
rUDllsber 


Level 


- Pretest 


Post 


test . 


. No. of Pupils 


NO. 01 

Pupils 
ironi 
col. (2) 
Passing 


Pupils 
iroiQ 
col. (2) 


Passing 


Falling 


(1) 




L 
0 


u 


a 

0 


1 


t 

J 


t 
J 


i 




1 


0 

V 


1 

X 


Hanion House 


2 


10 • 


■■'2, ■. 


2 


, 0 . 








w 








2 


1 


0 


2 


ft 


n 


10 i 


2- 


2 


0 








tl 








2 


1 


0 


4. 


'if 


n 


10 


4 


4 


0 








N 








2 


2 


0 


1 


It 


H 


12 


' 1 


I 


• 0. 








H 








2 


2 


0 


3 


If 


n 


12 ' 


1 


I 


0 








H 








2 


2 


0 


4 


If 


H 




1 


1 


'0 








If 








2 


2 


0 


6 


It 


w, 


13 


1 


1 ■ 


, 0 








It 








2 


4 


0 


3 


N 


H 




1 


1 


0 








If 








2 


4 


0 


7 


•I 


II 


9 


4 


4 , 










II 








2 


4 


0 


8 


K 


» 


14 . 




1 . 


o:.;. 








tl 








2 


4 


1 


1 


ft 


I: 


14 


1 


1 


0 



13. Criterion Referenced Test CRDResults, 



In the table below, enter the requested Information about criterion referenced test results 
used to evaluate the effectiveness of programs in reading and mathematics; particularly for those 
of less than' 60 hours duration. Use the Instructional Mastery codes appended to this form 

for those skills which the program attempted to improve Please provide data for each test 
used and each levd tested. Use additional sheets if necessary. 



Component 
Code 


Ins true- . 
tienal 

Mastery 
Code 


• 

Publisher 


Level 


Pretest 




LcSt i 


, No, of Pupils 


No. of 
rupiiiQ 
froiD 

liOii [1} 

Passing 


No. of 
from 

101 1 [1/ 

Falling 


• Passing 


Falling 


(1) 


,(2) 


-6- 


-0 


-8~ 


■1 


5- 


-5 


1 


-:2- 


1 


0 


-1~ 


"RandoB-House- 




25--.- 






-...Q 








11 








2 


1 


0 


2 


<t 




16 , 


16 ■ 


15 


1 








II 








2 


1 


.0 


If, 


it 


It 


10 


27 


26 


1 








II 








2 


1 


0 


5 


II 


It 


9 


■ 24 




A 

0 








M 








2 


1 


0 


6 


H 


II 
II 


7 , 


It 


lo 


I) 








H 








2 


1 


0 


7 


It 


It 


8 


17 - 


17 


0 








n 








2 


1 


0 


8 


M 


tl 


8 






1 








It 








2 


1 


0 


9 


It 


It 


10 


5 


5 


0 








II 








2 


2 


0 


1 


N 


II 


7 


1 


1 


0 ' 








II 








2 


2 


0 


2 


II ' 


It 


, k 


1 


1 


0 • • 








It 








2 


2 


0 




tl 


H 


8 


2 


2 

1 


0 



ERIC 



37 



13* Criterion Referenced Test CRD Results. 

In the table below, enter the requested infomatlon about criterion referenced test results 
ttied to evaluate the effectiveness of programs in reading and nathenatlcs; particularly for those 
of less than 60 hours duration. Use the Instructional Mastery codes appended to this forn 

for those skills which the program attempted to improve. Please provide data for each test 
iiBed and each level tested. Use additional sheets if necessary. 



Component 
Code 


Instruc- . 
tional 

Mastery 
Code 


Publisher 


Level 


Pretest 


Post 


test 


. No. of Pupils 


No. of 
Pupils 
from 
Col. (2) 
Passing 


No. of 
Pupils 
from 
Col. (2) 
Failing 


Passing 


Falling 




(2) 


6 


0 


8 


T 


S 




1 


-2" 


■2 


0 


6 


tianaoo nouso 


0--- 

; 


b - 

0 . 


,„.„. 


1 


0 — - 


. ; X 




V 








II 








2 


2 


A 

0 


7 


H 


n 


in 


L 
0 




1 








N 








2 




0 


2, 


II 


H 


0 
7 




3 


0 








H 








2 


If 


0 


3 


N 


N 


6 


3 

✓ 


3 


0 








M 








2 


if 


0 


if 


.N 


II 




6 




"o," 








M 








2 


\ 


0 


6 


H 


N 


3. 


1 • 


1 


0 








M 








2 


if 


0 


7 


H 


II 


if, 


12 


12 ' 


0 ■ 








It 








2 


If 


0 


8 


M 


N 


r ■ 


1 


1 


0 :. 








II 








2 


if 


0 


9 


H 


N 


2 


,1 


1 


0. 








II 








2 


if 


1 


1 


M 


' II 


2 


1 


1 


0 • 
































« 





r 



00 ^ 



13* Critirion Raferenced Teit CRDHeiuiti. i 

lA the table belov, enter the requested infomstlon about criterion referenced test raiulti 
and to evaluate the effectiveness of programs In reading and mathniaticai particularly foi those 
of leiS' than 60 hours duration. Use the Instructional Kastery codes appended to this fon 
- for those skills vbich the program attempted to improve/ Please provide data for each test 
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13i Criterion Referenced Test CRD Results. 

In the table below, enter the requested, information about criterion referenced test results 
used to evaluate the effectiveness of prograns In reading and nathenatics; particularly for those 
■of less than -60 hours duration. Use the Instructional Mastery codes appended to this form 

for those skills vhlch the progran atte&pted to improve.- Please provide data for each test 
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13. CriUrlon Biftreneed Tatt CUD Results. 

In the tible below, enter the requested Inf omition about eriterioi|[n^renced test riiults 
. viid to evaluate the effectiveness of prograns In reading and natheutleiji^^rtlcularly for those 
of less than>60 hours duration. Use the Instructional Eatery codes appended to this fon 

for those skills vhlch the progran attenpted to laprove.- Please provide data for each test 
ttied and each level tested. Use additional sheets if neeessary. 
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13. CrlUrion Referenced Test CRD Results. 

In the table belov, enter the requested Information about criterion referenced test results 
used to evaluate the effectiveness of programs in reading and nathieaatics! particularly for those 
of less than-60 hours duration. Use the Instructional^atery codes^a^^^^ 
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13. Criterion Referenced Test CRU Results. 

In the table beloW| enter the requested information about criterion referenced test results 
used to evaluate the effectiveness of programs in reading and mathematics; particularly for those 
of less than-60 hours duration. Use the Instructional Mastery codes appended to this form 

for those skills which the program attempted to improve.- Please provide data for each test 
used and each level tested. Use additional sheets if necessary. 

•' ■ tt ■■ .. ' ■ ■ ' ■ ■ , 



Component 
Code 


Instruc- . 
tlonal 

Mastery 
Code 


Publisher 


Level 


Pretest 


Post 


test . 


. No« of Pupils 


No. of 
Pupils 
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Col. (2) 
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No. of 
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13. Criterion Referenced Test CRD Results. 



In the table below, enter the requested Inf oroatlon about criterion referenced test results 
used to evaluate the effectiveness of programs in reading and natheiDatics; particularly Tor those 
. of less than'60 hours duration. Use the Instnctlonal Mastery codes appended to this foro 

for those skills vhlch the program attempted to improve.' Please provide data for each test 
used and each level tested. Use additional sheets if necessary. 



Component 
Code 


Ins true* . 
tional 
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■ 

Publisher 


Level 


' Pretest 


Post 


test . 
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No. of 
Pupils • 
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Col. (2) 
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No. of 
Pupils 
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Col; (2) 
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13. Criterion Referenced Test CRD Results. 



In the liable below, enter the requested infonnation about criterion referenced test results 
used to evaluate the effectiveness of programs in reading and nathenatics; particularly for those 
of less than'60 hours duration. Use the Instructional Mastery codes appended to this form 

for those skills which the program attempted to Inprove.' Please provide data for each test 
used and each level tested. Use additional sheets if necessary. 



Component 
Code 


Instruc- . 
tlonal 

Mastery 
Code 


Publisher 
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, No, of Pupils 


No. of 
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Falling. 


(1) 


, (2) 


6 


0 


9 


1 


5 


5 


1 


1 


2 


0 


3 


Inerican Guidaat 




27 . 


, 7 


6 


1 . 
















1 


2 


0 


5 


« 




31: 


10 


10 


. 0 








H 








1 


3 


0 


2, 


H 




29 


8 


7 


* 

1 








M 








1 


3 


0 


k 


II 




18 


• 2 


2 


0 








H 








1 


3 


0 


5 


II 




27 


,5 


5 


0 








n 








1 


3 


0 


6 


II 




19 


3 ' 


y 


0 








H 








1 


6 


0 


2 


H 




20 


3 


3 • 


0 








It 








1 


9 


0 


1 


U 




,5 


1 


1 


0 




































































































1 





•;rf: '; ■ 0FFIC2 OF EDUCATIOi;/>L EVAmxION - DATA LOSS FORM " ^■■/.r 

(attach to m, item #30) Function f 09'69602 

J In this table enter all »)ata loss infoniation. Between MIR, item ^30' and this form, all participant! 
,1a, eech activity oust be accounted for* The conponent and activity codes used in completion of iten #30 
^should be used here so that the t»o tables natch. See definitions below table for further Instructions, 



Componeot 
Code 



■Activity 
Code 



■ (1) 
Group 

I.D. 



(2) 
Test 

Used 



Bandoi 
House 



(3) 
Total 

K 



60 



202 



(4) 
Number * 
Tested/ 
Analyzed 



58 



(5) 

■participants 
Not Tested/ 
Analyze d . 



N 



1?2 



t 



(6) 

Reasons why students were not tested, or if 
tested, were not analyzed 

Nuoberr" 



Keason 



3^ 



30 



15^ 



children were untestaUe 



7. pupils were absent without leavej 



15 were not in the program long enough 
tobet?6tglit ^_ 



Key 
Hath 



60 



58 



3^ 



"cfin'dren were untestable 



202 



172 



30 



15^ 



7 pupils were abseW without leartel 
ft tfprft nni.o^.w. , jhs mikis% 



15 were not in the program long eiou^ 

to he tej^fw^ 



(1) Identify the participants by specific grade level (e.g., grade 3, grade 9). Where several graies ltd coobiDid, 

enter the last two digits of the component code, 

(2) Identify the test used and year of publication (bIAT-70, SDAT-74, etc.), 

(3) Sufi5bcr of participants in the activity, 

(4) Wer of participants included in the pre and posttest calculations found on iteiniS^30« 

(5) Nucber and percent of participants not tester and/or ,not analyzed on iteml^BO. 

(6) Specify all reasons why students were not tested and/or analyzed. For each reason specified, provide i lepariti 

iiunber count, If any further documentation is available, please attach to this form, If further iptei U 
needed to specify and explain data loss, attach additional pages to- this form. 
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